

























































































published writing. Some of the approaches suggested below depend on a count or categorisation
of particular language features, others are framed in the form of questions abourt the effectiveness
of language features.

L o R e e N e T
The use of subordinating and coordinating devices

Pupils count the coordinating or subordinating devices in a text. The clauses are identified and
considered in relation to the form and purpose of the writing. Pupils are led to consider the
consequences, for example, of using subordination as opposed to coordination. Depending on
the kind of texts examined, discussion can focus on:

the consequences of excessive coordination in narrative;

the successful use of subordinarte clauses in argument to qualify a point made;

the sometimes limited use of subordinators, for example ‘when’ and ‘because’.

Identifying such features in pupils’ writing can help to consider alternative choices.

57Ty A SN S e T NN e R S S O AL S

Analysing paragraphs in non-narrative texts
Pupils are asked to analyse the paragraph structure in a selected non-narrative rexr using the
following prompts:

identify the paragraphs used;

are paragraphs introduced by a topic sentence of theme mostly, sometimes, never?

are other layout devices used

—buller points or numbers

—subheadings

—quotations?

are layour devices used consistently throughout the text?

is the language used appropriate to the layout device, for example do all the bullet points

follow from the stem?

B B e e A S e e e S e e SR e e e
Links between paragraphs in a narrative text

Pupils are asked ro analyse paragraphs in a selected narrative text using the following
questions. Are links between paragraphs shown by:
conjuncts (ordering), for example ‘first’, ‘next’, ‘finally’?
adverbials (time), for example ‘later’, ‘meanwhile’, ‘when they finally saw the body'?
adverbials (place), for example ‘in the garden’, ‘back at the ranch’?
other linguistic patterning, for example repetition of verbs or significant nouns, or refrain?
structural patterning, for example events in the plot, chronology, shifts or patterns in

characrer or place, thematic patterning?
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o L e e e L M P T e e P e e S e s
Links between paragraphs in a non-narrative text

Pupils are asked to analyse links between paragraphs in a selected non-narrative text using the
following questions:
are conjuncrs used to list or order, for example ‘firstly’, ‘secondly’, “finally’, ‘to summarise’,
‘after that’, ‘meanwhile’?
are conjuncts used to contrast or refocus, for example ‘however’, ‘on the other hand’,
‘moreover’?
is there repetition or other linguistic patterning, for example repetition of key words,
repetition of verbal technique?
is there structural patrerning, for example logical development of subject or theme,
contrasting ideas?

EXAMDIE 10, i el sheisin tucen ey e e S i ansed 1 5 S oo GG BT B 1 B P e
Discursive endings in non-narrative texts

One common weakness in pupils’ discursive writing is how the ending is handled. Pupils can be
given a selection of exemplar endings to discursive pieces of writings. Class discussion can use
the following questions when considering the effectiveness of the endings:

does it reflecr, linguistically or thematically, the opening?

has it remained consistent with the topic or theme?

has it remained consistently within the chosen form or genre?

does it provide a clear summary or conclusion?

Departmental discussion

The approaches to analysing pupils’ writing outlined above can also serve a useful purpose in
prompting departmental discussion about language teaching. They imply a strong emphasis on
language in the teaching of English. What does this imply about the rest of the English
curriculum?

There may be issues of subject knowledge. Teachers may not be familiar with all the concepts and
terms described: exactly whar is a finite verb and how, precisely, do you define an abstract noun?
Discussion of any of the suggested approaches amongst a group of teachers working within the
same institution is likely to prompr debate on a wide range of issues including ‘appropriate

terminology” and when to introduce ir.

A further consequence of such departmental discussion is an implicit audit of the language
features of the English curriculum. Teachers might ask of any derail that has been investigated
“Where in our curriculum do we teach this?’ For example, the analysis of non-narrative
paragraphing in example 7 mentions organisational devices such as bullet points. How does the
department approach the teaching of bullet points, an organisational device strongly associated
with the use of word processing? What are the language principles involved?



The ten approaches outlined in this chapter can provide valuable information about the writing of
individuals and groups, help to track pupil progress in writing and support the teaching of writing
(and reading). The implications in terms of reaching philosophy, curriculum management and
subject knowledge are considerable; but so are the potential gains.

As a starting point, teachers might take a writing issue thar concerns them, select a pupil’s scripr,
try the appropriate analysis and discuss the implications. If the exercise proves illuminating then
these analytical approaches have something to offer the English department.



